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IELTS stands for International English Language
Testing System. 1115 a test of English language
skills designed for students who want 1o study in
the medium of English either at university, coliege
or secondary school

There are two versions of the test: the Academic
Module ard the General Training (GT) Module.
Students wishing to study at postgraduate or
undergraduate levels should 1ake the Academic
Module. The General Training Madule is designed
for those candidates who plan to undertake training
or secondary school education. The General Training
Module is also used in Australia, Canada, New
Zealand and the UK to assess the language skills

of incoming migrants, Candidates must decide In
advance which of the two modules they wish 16 sit
as the results are not interchangeable.

Studlents sit the Listening, feading and Writing papers
in that order on one day. The Speaking Test may be
held up to two days later, though normally it is taken
on the same day, after the Writing Test.

A computersed versian of the Listening, Reading and
Witing Tests 1s available at many [ELTS centres, but
the paper-based version of IELTS will always be offered
and is the standard farman,

Overview of the test

The test i in four parts reflecting the four basic
language skills “ -
* Listening: taken by all candidates

* Reading: Academic or General Training

*  Writing: Academic or General Training

* Speaking: taken by all candidates

Results

Perfarmance is rated on 2 scale of 0-9. Candidates
receive a Test Report Form, which shows thair overall
performance reparted as a single band score as well

as the indivdual scores th recaived f
by 2y or each part of
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contant.

410 An infnrmanunal falk -
‘genefal contia

{10 A conversation —
educﬂinru’training

context
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Target listening skills

mulfiple chicics * listening for mam

! niEgs
short answer questions

* listening for cpeafic

* netesfiableformfiow chary information

senlence completion

*  understariding

summary completion .
speskel’s opinion

* plan/mapidiagram fabeling
* matching

s classification

Upto 3 task ypes par passage

Task types Taraet reading skills
s, 1.€. journals, * ‘multiple choice | = skimming and wanning
5, textbooks and | _
S * short answer questions + understanding main ideas
; * notestablaformifiow * reading for detsl
cessible rather P = 7
: criartfsentence/surmimany L R L s S
pecific 50 : « \urderstanding opinion and
i complstion e

diagram labelling

matching paragraph
headings

matching kstsSentance
endings

locating information in
paragraphs

True/False/Not Given
Yes/NoyNat Given

Up to 4 task types per passage




Academic Writing (60 minutes)

—————

graphic ar pictonal input

No.of | Text types Task types
tasks ;
[ A summarising desceiption of | Information transier EreTCive

(Mo uxplanations, of the
information required. )

Target writing skills

| —————

present, describe, riterpray
compare quantitalive dats

describe a8 process or how
smething works

1 AN extended piece of
discursive writing.

Candidates are presented
with a given point af view ar
prablem on which to base an

arganised, extended response.

argue, defend or attack
a point of view using
supporting evidencs
identify causes and/or
suggest & salution o

a problem

compare and contras
opinions

evaluate the effects o
a development

; | Minimum ot 150 words (Task 1)
= [ Mirimum of 250 wards (Task 2)

Task requirements selected
from the range above

ding (60 minutes)

xt types

Task types

Informational 1exts related 1o
ryday situztions.

- | Teats from & wurk placey
raining context but related to

@EWW"MS of students

|4 | Ore descriptive or narrative
| text on a topic of general

multiple choice
short answer questions

natevableformifiow
chartsentence/summary
completion

diagram labelling

matching listsfsentence
endings

matching paragraph
headings

Trua/False/Mot Given

locating information in
paragraphs

Target rea;i‘h:\g _Sltiﬂi-

skimming and scanning
understanding main ideas
reading for detail

understanding opinion and
attiude

Up to 4 task types per passage




_ ansng Writing (60 minutes)

ke

No. of Text types Task types
tasks
= - “IeH
sk 1 1 A short letter - infarmal, Aninput prompt poses
[ (20 mins) semi-farmal or formal style, a problem or describes a
Carries 5I-11I.rnhon which
~ne-third of written response in
;a,.ﬁ format.
Three bullet points out -
what should be included
Ly the letier. "
Tuck 2 1 An extended pieca of An extended, organised
{40 min&) discursive writing. response ta questions o~
| Gsrries o issues raised in the task.
thirchs of
marks
Inma-; 2 Mirirmum of 150 words (Task 1) . -
| Minimum of 250 words (Task 2) !

Speaking (1 1=14 minutes)

Farmat Individual

No. of Nature of interaction
| parts | interview with an examiner -
Part 1 £-3 Intraduction end interview, Dxzrminer asks set questions
minutes about famfliar topies, using
a fived frarmewark
|
Pars 2 3= | Individual long turn Candidate has to speak for
minuies about two minutes on 3 ing
i topic chasen by the examiner suppart
Candidate fs given one minute ¢ managig
ta prepare and can make g = ST
‘ notes in that time, organisation and espression |
of ideas v
| * using & range of language
L. dppropriately |
Part 3 |45 Explofing the topic - Examingr leads the candidare |« expressing views and ¥
P minutes | developing & discussion 1o consider more gendral opirions
, . isaues related 1o the Part 2 3 - f
topic. Candidate is encouraged | © SPlaining I
| Lo develop language of a more | « displaying understanding |
ahatract nature of rsatianal mles |
L | o :; conversational e
I_‘—-.___‘___‘_ -
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Listening module (approx 30 minutes + 10 mi

Guidance

The Listening tast is taken by both Acad Bt
It lasts for forty minutes {thirty minutes plus
consists of four sections. There are a total f
The recording is only played ONCE. As you st
answers-oh the question paper. When the rec
ten minutes to transfer your answers to the a

Sections 1 and 2 relate 1o social contexts, testin 3
survival in an English-speaking country. Section 1 i
speakers, e.g. two people talking about holiday
manologue, £.9. a podeast about what you can de

Sections 3 and 4 have a more academic or trainif
canversation between two ar mare people,
a student about 3 wark placerent, and Sect
presenting the findings of a research project.
Before each section, you will hear 3 brief |
speakers are and what the situation is. You 4
through the questions before the recording for tha
3, there s a short break in the middle giving !
the second half. There is no break in Section 4,

All answers will accur in the correct form in-tﬁ’ar 7 Ve
it), and you will only get a mark if the answer is correctly spelf

follow the instructions regarding the I'ﬂﬂﬂﬂ'm'm-mmh"!' ufﬂ Y '-’:-r! . ust 2
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i the fo| i
* Multiple thoice. fallowing types:

* NoteMtabledsumma
* Matching.

* DiagramVmapplan labelling,
= True, faise, not given,

In some tasks ¥You will haye ¢ i
n L &
S Sowrite . Hu:nte words or phrases, and In other tasks you will




Tip strip
Questions 1-10

- T vou reead 1k

Example
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Questions 1-10
Orasiions 1=10

Complete the form below,

Write NO MORE THAN TWO WORDS OR A NUMBER for each answer.

Example
Name:

Occupation 1
Age group 2
Type of membership 3

Length ol mermbership d
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Questions 8-10
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b llet pirt this will tedl o weitere to NotE BECHh
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Tip strip

Questions 11-16

* As with all flow chart
tazks, listen carefully for
the words and phrases
which signal the
beginning of each new
stage in the sequenice.

* For this type of
question, check how
miany eutra aptions are
ghveny. in this case, there
5 just ONE

* Irt these tasks, options
are only used ence (in
fasks where you can
use options mone than
once, the instructions
will clearly state this )

~ Questions 11-20

Questions 11-16

Complete the flow chart below.

afssinig next (@

SIX answers from the box and write the correct letter, A=G.
questions 11-16.
. e g
E sticks F stones G water
o A i
Making a steam pit
Dig a pit.
Arrange a row of 11 .................. over the pit

Light the wood and Ist it burn out.

\

Remove 13 ............

:

Insert a stick.

¥

m’ H}B'ﬂt‘m 1‘ ........--..-....._....._-.. .

v

10







ACs

LR Questions 21-30
Tip strip Questions 21-25
Questions 21-3p
ite M i Choose the correct letter, A, Bor C.
Impartant to know who

15 tafking - their names
and roles. Listen tg the

Research project on attitudes towards study

context informatior 21 Phoebe’s main reason for choosing her lopic was that

given at the baginning .

5 tf:m'“" Phoehe A her classmates had been very interested In it.

student nna mlﬂ B itwould help prepare her for her first leaching post.

ﬂ";“m“g;,“,“' "’fﬁ C she had been inspired by a particular book.

s only spoken —it is ey ;

not written o the 22 Phoebe's main research question related to

anmpmu] Y
. P erue 21-24, A the effect of teacher discipline.

listen for what e B the variety of learning activities.

For Question 25, C levels of pupil confidence.

listen for what Tur]y

thinks. » 23 Phoebe was most surprised by her finding that
m‘ Searaih A gender did not influence behaviour significantly,
of ‘flexitility’. B girls were more negative about school than boys.

C boys were more talkative than girls in class.

24 Regarding teaching, Phoebe says she has learned that
A teachers should be fiexible in their lesson planning.
B brighter children learn from supporting weaker ones.
C children vary fram each other in unpredictable ways.

25 Tony is paricularly impressed by Phoebe's ability to

A recognise the limitations of such small-scale research.
B reflect on her own research experience in an interesting way.
C design her research in such a way as to minimise difficulties.

12



Tip strip

Questions I6-30
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UEse, it mimportant

b b choar an the
specific k. In this
case you mst faten for
whatis DIFICLILT about
pach af thi fiwe resasrch
technmues: The focus
S

Questions 26-30
Whiat did Fhoebe find difficult abowt the diffierent resesrch lechniques sha used?

Choose FIVE answers from the box and write the corect letier A-G
questions 26-30. isalac

Difficulties

Oblairing permission

Deciding on a suitable focus

Concantraling while gathering data

Warking collaboratively

Processing data she had gathered

Finding a suitable time to conduct the research

O MMmMmODoDO D>

Getling hold of suitable equipment

Research techniques
26 Observing lessons s B B Ar'an
27 Interviewing leachers

28 Intendewing puplis

29 Using gqueslionnaires
30 Taking photographs
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Question 31
Usten for a synonym
for ‘coloniwe’.
Question 32
Listen for & synonym

Question 37

for a synonym
for ‘rapid’
Question 38
Listen for a synonym
for ‘novel’.

Questions 31-40

Questions 31-40

Compileta the sentences below

Write NO MORE THAN TWO WORDS for each answer

Saving the juniper plant

Background
31 Juniper was one of the first plants to colonise Britain after the last

32 s smokeis virtually .................. , 50 juniper wood was used as

fuel in illegal activities.

33 Qils from the plant were used to prevent .. ... spreading
34 Nowadays, ils berries are widely used o .................. food and drink
Ecology

35 Juniper plants also support several species of insects and .
Problems

36 In current juniper populations, ratios of the . ... are poor

37 Many of the bushes in each group are of the same age so .
of whole populations is rapid.

Solutions

what will be important to the speaker. the
destruction of an ancint species of glant and

e



time on this: ( e '_| .I.__
As you do the test you can make notes on the question paper, butallyour
answers have to be written on a separate mark sheet, so you must all

time to do this. | _ ti e
The test has 3 total of 40 questions, so in two of the sactions there are 13
questions, and in one there are 14 questions. -

Reading passages

The reading passages in all three sactions are of a similar length, each cne.
cansisting of between 750-950 wards. The first passage is usually more factual
than the others, and the third contains more opinion. There is a range of topics,
and these might be related to any academic subject area, such as natural sciences,
history, archaeclegy or education. However, the subject matter of the passages is
not highly technical, and should he accessible to any IELTS candidate, whatever
their personal educational history.

The Aademic Reading paper uses a vanety of task types, including:

* Giving short answers 1o questions.

* Decding whether statements/opinions correspond to what is written in. the
reading passage

* Matching statements to people or events which are mentioned in the
rezding passage.

- Completing a summary, or individual sentences, which are based on the
reading passage. :

* Compieting a table, 3 diagram, 2 flow chart, or nistes which are based on the
reading passage.

* Choosing a statement about the reading passage from severa| gptions.

* Lhoasing the answer 1o a question about the reading passage from
several options

* Choosing the best heading for each of the paragraphs in a reading passage

In some tasks, you will have to write words or phrases. and in other tasks yau wall

have to wnite ietters or numbers.

- Taeea I




Reading Passage 1 below.

You should spend about 20 minutes on Questions 1-13, which are based on

Reducing electricity
consumption on the Isle of Eigg

Background

The Isle of Eigg is situated off the West Coast
of Scolland, and is reached by ferry from the
mainland. For the island commumity of about a
hundred residents, it has always been expensive to
import products, materials and skilled labour from
the mainland, and this has encouraged @ culture
of self-sufficiency and careful use of resources.
Today, although the island now has most modern
conveniences, COz emissions per household are
20 percent lower than the UK average, and
electricity use is 50 percent lower,

When Eigg designed its electricity grid, which
wits switched on in February 2008, it quickly
became apparent that in order to keep the capital
building costs down, it would be necessary to
manage demand. This would also allow the island
Lo generate most of its electricity from renewable
sources, mainly water, wind and solar power.
This goal was overseen by the Eigg Heritage
Trust (EHT).

£g manages electricity demand mainly

Al
LA LLEST

Ei ;
the lnstantancous power that can be veed 1o on
hold and ten kW for a

than demand, and diescl generators are operating to
back it up — a so-called “red light day’, as opposed
lo ‘green light days® when there is sufficient
renewable energy. Residents then take steps to
temporanly reduce electricity demand further
still, or postpone demand untl rencwable energy
generation has increased.

Energy use on the island has also been reduced
through improved wall and loft insulation in |
homes, new boilers, solar water heating, car-
sharing and various small, CHETRy-Saving measures
in households, New energy supplies are being
developed, including sustainably harvested forests |
to supply wood for heating.

Eigg Heritage Trust has installed insulation in
all of its own properties at no cost to the tenants,
while private properties have paid for their own
insulation to be installed. The same applies for
installations of solar water heating, although not all
Trust properties have received this as yer. The Trust
also a Green Grants scheme, where residents
can claim 50 percent of the cost of equipment fo
reduce carbon emissions, up to a limit of £300.
Purchases ncluded bikes, solar water heating.
seco r glazing, thicker curtains, and greenhouses
to grow locally, rather than importing it.

e
: Mﬁﬁ-
Homes

NS,




|

compared 10 4 UK avernge in 2008 of 4,198
kWh. Domestic carbon emissions have fallen by
47 percent, from 8.4 Lo 4.45 tannes per year. This
compares to average UK household emissions of
5.3 to 6 tonnes per year The emissions should full
‘even further aver the next few ycars as the supply
of wood for heating increases,

Social benefits

The completion of Eige's eleciricity grid has
made a significant difference to the islands

 residents, freeing them from depeéndence on diesel

. Tt and p_mvidh'lﬁ them ?'illl;Ia sti'ablc and
supply A rveliable electncity
supply has g:_nghi improvements in other areas,
for le, better treatment of drinking water in
some houses, and the elimination of the constant
notse of ‘diesel generators, Improved home
insulation and heating has also yielded benefits,
making it more affordable to keep homes at a
comfurtable temperature. One of the incentives
for capping electricity use, rather than charging
different amounts according to usage, was to make

decess to energy equitable. Every household has
the same five kW cap, irrespective of income, so
distnbuting the available resources equally across
the island’s population.

Economic and employment benefits

Eigg's clectricity grid supports four part-time
maintenancs jobs on the island, and residents have
also been emﬁénu];cd for building work 1o improve
Trust-owried es and other buildings. Likewise,
the start of organised harvesting of wood for heating
his created several foresiry jobs for residents. A
part-time ‘green project manager’ post has also
been created. A wader economic impaci has come
from having a reliable and affordable electneity
supply, which has enabled severzl new businesses
to start up, wmcluding restaurants, shops, guest
houses and self-catering accommodation. As Eige
has become known Tor cutting carbon emissions
and protecting the environment, an increasing
mumber of visitors have came to the 1sland to learn
about its work, bringing a further economic benafit
to the residents.

17




Questions 1-7
Answer the questions below.

Choose NO MORE THAN TWO WORDS AND/OR A NUMBER from the
passage for each answer,

1
2

~N @ ! s W

Approximately how many people live on Eigg?

What proportion of a UK household's electricily consumption does an Eigg
household consume?

Apart from wind and sun, where does most of Eigg's electricity come from?
What device measures the amounl of electricity Eigg's households are using’
When renewable energy supplles are insufficient, whal backs them up?
What has EHT provided free of charge in all the houses il owns?

Which gardening aid did seme Eigg inhabitants claim grants for?

18



Questions 6-13

Do the following statements agree with the information given in Reading Passage 17
Wirite

TRUE if the stalemant agrees with the informeation

FALSE if the statement contradicts the Information

NOT GIVEN if there is no information on this

8 Elactncity was availabile for the firsl ime on Eigg when a naw gnd was
swilched on.

9 Eigg's carbon emissions are now much lower than before

10 Wood will soon be the main source of heatng on Elgg.

11 Eigg is quieter as a result of having 3 new electnoty supply

12 Well-off households pay higher prices for the use of axira slectnaty

413 The new elactricity gnd has created additonal employment opporfunilies
on Eigg.

18




EF‘ L You should spend abou! 20 min
el Reading Passage 2 below, (es on Questions 14-26, yhioh are based on

— S e ————

Change in business organisations

A The forces that operate to bring about change

- i : C This situation prevailed for some time,
in orgamsations can be thought of as winds

which are many and varied — from small
summer breezes that merely disturb a few
papers, to mighty howling gales which cause
devastation to structures and operations,
causing consequent reorientation of purpose
and rebuilding. Sometimes, however, the
winds die down to give periods of relative
calm, periods of relative organisational
stability. Such a period was the agricultural
age, which Goodman (1995) maintains

iled in Europe and western societies
as a whole until the early 1700s. During this
period, wealth was created in the context of
an agriculturally based society influenced
mainly by local markets (both customer and
labour) and factors outside people’s control,
such as the weather. During this time, people
could fairly well predict the cycle of activities
required to maintain life, even if that life
might be at little more than subsistence level,

To maintain the meteorological metaphor,
stronger winds of change blew to bring in
the Industrial Revolution and the industrial
age. Apain, according to Goodman, this
lasted for a long time, until around 1945, It
was characterisad by a seriés of inventions
and innovations that reduced the number of
people needed tc work the Mﬂ-mlﬂ-m

hitherto

more int

with demand still coming mainly from

the domestic market and organisations
striving lo fill the “supply gap'. Thus the
most disturbing environmental influence on
organisations of this time was the demand
for products, which outstripped supply. The
saying attributed to Henry Ford that “You
can have any colour of car so long as 1t 15
black’, gives a flavour of the supply-led
state of the market. Apart from any technical
difficulties of producing different colours

of car, Ford did not have to worry aboul
customers’ colour preferences: he could sell
all that he made. Organisations of this period
can be regarded as ‘task-oriented’, with
effort being put into increasing production
through more effective and efficient
production processes.

As time passed, this favorrable period
lor organisations began to decline. In the
neo-industrial age, people became more
discriminating m the goods and services
they wished to buy and, as technological
advancements brought about increasad
productivity, supply overtook demand.
Companies began, increasingly, to look
abroad for additional markets.

At the same time, organisations faced
ensive competition from abroad
own products and services. In the
development was accompanied
focus from manufacturing to
this merely added value to
 products, or whether it was
‘own right. In the neo-industrial
ng value to goods and
nan calls the value-




oriented time, as contrasted with the task-
oriented and products/services-oriented times
of the past.

F  Today, in the post-industrial age, most people
agiee that organisational life is becoming
€VEr more uncertain, as the pace of change
quickens and the future becomes less
predictable. Writing in 1999, Nadler and
Tushman, two US academics, said: “Poised on
the eve of the next century, we are witnessing
a profound transformation in the very nature
of our business organisations, Historic forces
have converged to fundamentally reshape
the scope. strategies, and structures of
Jarge enlerprises.” At a less general level ol
analysis, Graeme Leach, Chiel Ecanomist
at the British Institute of Directars, claimed
in the Guardian newspaper (2000) that: ‘By
2020, the nine-to-five rat race will be extinct
and present levels of self-employment,
commuting and technology use, as well as
age and sex gaps, will have changed beyond
recognition.” According to the article, Leach
anticipates that: “In 20 years time, 20-25
percent of the waork force will be temporary
workers and many more will be fiexible, ...

25 percent of people will no longer work i

a traditional ofﬁ:i: and ... 50 pcnfc.em iji;lm
work from home 10 some form.” Continuing
to use the “winds of change’ metaphor, the
expectation is of damaging gale-force winds
bringing the need for rebuilding that takes the
opportunity Lo icorporate new ideas and ways
of doing things,

Whether all this will happen is arguable.
Forecasting the future is always fraught
with difficulties. Ior instance, Mannermann
(1998) sees future studies as part art and
part science and notes: “The future is full
of surprises, uncertainty, trends and trend
breuks, trrutiondlity and rationality, and it
15 changing and escaping from our hands
as fime goes by It is also the result of
actions made by mnnumerable more or less
powerful forces.” What ssems certainis that
the organisational world i5 changing at a
Fast rate — even if the direction of change

is not always predictable. Consequently,

it 15 crucial that vrganisational managers
and decision makers are awarg of, and

able to amalyse the factors which tngeer
arganisational change.




Tip strip
Questians 14-18
* This information dos

NER 3ppest in the wme
mﬂﬂdﬂﬂh’#ﬁ
reading passage.

* To find where the
WIWETS are, look for
wordy with the same or

sirmilas meEanings as the

* You *“lil hove fo tpad
severdl sentences

Di'llitlmns‘ 50 find a

patagraph which contains

micre than coe of these,

Question 16

* The word ‘warring®
dnﬂ not 2ppearin the

Passage, 0
you haie 1o foak far the

= Fmd rdemrlmm
future developments
which might have
negative consaquences.

Question 18

T6 find the answer,

hﬂ:fwaphmuwm

2 meaning similar to

Questions 14-18
Reading Passage 2 has SEVEN paragraphs, A-G.

Which paragraph contains the foowing infarmation?

White the corrent leller, A-G.
14 some specific pradictions about businesses and working practices

15 referance to the way company employees were usually managed
16 a warning for business leaders

17 the description of an era notable for the relative ahsence of change
18 & reason why customer satisfaction was not a high priority

Questions 19-23
Look at the following charactenistics (Questions 19-23) and the list of penods bal;

Msich each characteristic with the correct period. A. B or C.
White the correct letter, A, B or C.

NB You may use any letter more than once.

19 a surplus of goods.

20 an emphasis on production Guantity.

21 the proximity of consumers to workplaces,

22 a focus on the quality of goods.

23 new products and new ways of working.

List of periods
B The industrial age.

A The agricultural age,
C The neo-industrial age.




Questions 24--26
Tip strip Camplate the summary bejow.
| Choose ONE WORD ONLY from the passage for each answar

Businesses in the 21 century

It is generally agreed that changes are taking place mare quickly now, and
that arganisations are being transformed. One leading economist suggested
that by 2020, up to a quarter of employees wouldbe 24 . . and
half of all employees would be based in the 25.. Although
predictions can be wrong, the speed of chang-e Is not in d-nmt and business
leaders need to understand the 26 ... ... that will be influential,

:. L A i
= PR TEN .
oyl TR e Bl th.- Zhedt i
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Reading Passage 3 below.

vou should spend about 20 minutes on Questions 27-40. which are baseq o

Many studies of the brain processes underlying
the creation of memory consolidation (lasting
memories) have involved giving various human
and animal subjects treatment, while training them
to perform a task. These have contributed greatly to

our understanding.

In pioneenng studies using goldfish, Bernard

granoff found that protein synthesis inhibitors”
mlﬂﬂaﬂm training caused the goldfish to forpet

al they had learned In other experiments,
he administered protein synthesis inhibitors
immediately before the fish were trained. The
remarkable finding was that the fish learned the
task completely normally, but forgot it within a
few hours — that is, the protein synthesis inhibitors
Diocked memory consolidation, but did not
influence short-term memory.

There is now extensive evidence that short-term
memory is spared by many kinds of treatments,
including  electro-convulsive therapy (ECT),

block memory consolidation. On the other
and equally umportantly, neuroscientist

¥ to the hypothesis
psychologist Donald

%ﬁmlgﬁing—mﬂn memoary does not require

24

The creation of lasting memories

We obviously need 1o have memory that is creatgy
rapidly: reacting to an ever and rapidly changing
environment requires that For example, mog
current building codes require that the heights of al]
steps in a staircase be equal. After taking a couple
of steps, up or down, we implicitly remember the
heights of the steps and assume that the others
will be the same. IT they are not the same, we am
very likely to trip and fall. Lack of this kind of
rapidly created implicit memory would be bad for
us and for insurance companies, but perhaps good
for lawyers. It would be of little value to us if we
remembered the heights of the steps only after g
delay of many hours, when the memory becomes
consolidated.

The hypothesis that lasting memory consolidates
slowly aver time is supported primarily by clinical
and experimental evidence that the formation of
long-term memory is influenced by treatments
and disorders affecting brain functioning. There
are also other kinds of evidence indicating more
directly that the memories consolidate over time
after learning. Avi Kami and Dov Sagi reported
that the performance of human subjects trained in

‘avisual skill did not improve until eight hours after

Lh:s trEining was mthrgpt;etf:d and that improvement
eéven greater the following day. Furthermore,
the skill was retained for several ;‘?a:s

Studiesusing human brain imaging to study chmﬁss
In neural m:trgg induced by llligmjng- have f.ﬂ'
cported that the changes continue to develop for

i 5

N



There is also evidence that learnir

-induced
changes in the activity of neurons in the cerebral

cortex continue to increase for many days after
the training. In an extensive series of studies using
rats with electrodes implanted in the auditory
cortex, Norman Weinberger reported that, after a
tone of specific frequency was paired a few times
with foolshock, neurons in the rats® auditory
cortex responded more to that specific tone and
less 10 other tones of other frequencies. Even
more interestingly. the selectivity of the nsurons’
response to the specific tone used in training
continued to increase for several days after the
training was terminated.

It 15 not anmatively obvious why our lasting
memories consolidate slowly. Certainly, one can
wonder why we have a form of memory that we

Although there seems to be no compelling
mmumﬂuﬂeﬂﬂah&lﬂw System
such as a brain eould not quickly make a lasting
memory, the fact is that animal brains do not. |
Thus, memory consolidation must serve some |
very important adaptive functien or functions,
There is considerable evidence suggesting that the
slow conselidation is adaptive because it enables |
neurohiological processes occurring shortly after
learning to influence the strength of memary for
experiences. The exlensive evidence that memory |
can be enhanced, as well as impaired, by treatments
administered shortly after training. provides |
mtriguing support for this hypethesis.




Questions 27-40
Questions 27-31
Choose the correct leffer, A, B, C or D.
27 wmmwmmmmmpmaw
A Injecting goldfish at different stages of the experiments.
B training goldfish to do different types of task

C using different types of treatment on goldfish.
D comparing the performance of different goldfish on certain tasks.

28 Mos! findings from recent studies suggest that
A drug treatments do not normally affect short-term memories,
B long-term memories build upon short-term memories.
C short and long-term memories are formed by separate processes.
D ECT treatment affects both short-and long-term memories.
ﬂgmmmma? ph, what does the writer want to show by the example
A Prompt memory formation underlies the performance of everyday tasks.
B Routine tasks can be carried out unconsciously.
C Physical accidents can impair the function of memory.
D Complex information such as regulations cannot be retained by
the memory.
30 Observations about memory by Kami and Sagi




Questions 32-36

. Da tha following sfatements agree with the views of the wiiter in Reading
Passage 37

Wiite

YES i the statement agrees with the views of the writer
NO if the statement conlradicts the views of the writer
NOT GIVEN if it is impossible to say what the writer thinks about this

32 The training which Kami and Sagi's subjects were giver was repested over
several days.

33 The rats in Weinberger's studies learned to associate a certain sound with &
specific experience.

34 The resulls of Weinberger's studies indicated that the strength of the rats'
learned associalions increases with time.

35 It is easy to see the evolutionary advantage of the way lasting memories in
humans are created.

36 Long-term memories in humans are more stable than in many other species,

Questions 37—40
Complete the summary using the list of words, A-l, below.

sl ch o Long-term memory

9 Various researchers have examined the way lasting memories are formed.
Laboratary fgspe;{imﬂ'nls usually involve teaching subjects to do something
- o 37 .iieoiioiaens , @nd treating them with mild electric shocks or drugs. Other

ﬁﬂ#iﬁ mnnitar h&ttaviﬁw aftaf a tewnum experience, or use sophisticaled

i
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Wri‘ting module (1 hour)

Guidance

—_—

The Academic Writing test lasts for an hour, and consists of two parts. The first
part is shorter than the second, and carries only one third of the marks, so you
should spend about 20 minutes on this part and 40 minutes on the second part.

For each part you should allow enough time to plan what you are going to say
before you begin writing, and to check what you have written afterwards.

Task 1
In the first part, you have to write a minimum of 150 words altogether, You are
presented with a visual which you have to describe in words, providing a general
overview with supporting details. The visual might be a line graph, a bar chart, a
pie chart, a diagram or a plan, and the subject of the visuals are varied. Subjects
might include social trends, economics, natural or industrial processes, or health,
but you do not need any specialist knowledge to do the task.

You are expected to write in a neutral or formal style.

Task 2

In the second part, you have to write an essay with a minimum of 250 words. This
involves commenting on an issue or problem which is presented in the task. You
are expected to discuss various points of view and arrive at a conclusion. Topics

are varied, and might include health, lifestyles, environment, or education, but
you do not have to have any special knowledge to be able to do the task.

You are expected 1o write in a neutral or formal style.

28



Percentage of students g

S

different aspects of a university
2000 2005 2010
Teaching quality 65 B3 69
Print resources 87 |89 a8
Electronic resources 45 72 aa
Range. of modules offerad 32 30 or
Buildingsiteaching facilities T3 g pr

Tip strip
= faks syrayou onderstand adactiy
yehiat the visual showe o this (ask, the
fiqures in the tsble
* TEATE Lo (Ust one university,
* are from thres different sunsys
v ncate changes in student attitudes
Yol gt this Key irfommaticn from twi
seyrees: the fiest sentenoe of she ek
et and the tite of the visualls)
* For Task 1, the sezond part of the subic
i5 ahvays the |me

s Siart with=n |.‘.1rﬂduct|:||'y el Ence
whizh summarises what the visual
shows Dot simply copy down
what's'in the rubrie—this s & waste of
ol fime.

* Take some time befors you! stard
wirting ta lock for any improvements,
redurtions. fluctuations and simdarilies

Ranort the mgst stitking powil first,

In this tack, it 15 prokably thet there

Wt 3 grEst Irmpeeertent i sturfeis!

opinicns of the urivesity's electroni:

PR s,

* Sive dala to suppon the daims you

make = citing spacific percentages But
yort don'l nesg to guote eact figures
far every poinl - you will gain marks for
showirig that you can be selective:

* Bon'twrilo too much: 150200 woeds

wik be sncugh. You won't ba given 2ny
&3 Marks for wining 3 lonaer pless,
and you need 1o leave anounh time

fori Task 2

You sheuld spend sbout 40 minutes on this task.

Wrile aboul the following topic:

Some say that because many people are living much longer, the age at
which peaple retire from work should be raised considerably.

To what extent de you agree or disagree?

Give reasons for your answer and
knowledge and experisnce.

Wirite at least 250 wargs.

Tip strip

* ‘Be clear which tpeafic 2Epect of the
sk you need to discuss Ir this tasy;
vou need 10 falk sbout whether 1he
age of retirevait shiculd he raisey
and if s0, whethes it should ne by &
snzll of large ameunt

* The second ling af the task in Task Z
difters fronn paper 1o paper

You could give your point of wiew
and (hen provide ilustrations and
?_-.-d':r..'f L0 suppEsrt thizs opiniog

I Yol conld eaplore both pides

of e gueaticn and then G0 on to

include any relevant examplas from your own

Qive your awn ppinion angd seplain
ti= grouments you ind parteularty
FN',II".'...-*;-'\\F

Write uning paragraphs and make
sure pach paragraph has s clear
ceniral boghe
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g;éﬂking module (11-14 minutes)

Guidance

The speaking test lasts for 11-14 minutes, and it consists of three parts:

- Part 1 takes the form of a dialogue with the examiner, who asks questions
about you, your life, and things you are familiar with. It lasts for four to
five minutes.

« Part 2 is a short presentation given by you about a general topic that the
examiner chooses. You can decide the specific topic yourself. The topic is
connected to your own life and experiences.

You have up to ene minute to prepare your presentation, and you can speak for

up to two minutes. There is a clock on the table, and the examiner reminds you of

the timing if necessary.

* Part 3 takes the form of a dialogue with the examiner. He/she asks you about
your views on impersonal subjects which are loosely connected to the topic of
your presentation. This lasts between four and five minutes.

= In Part 1, the questions which the examiner asks you are usually factual, and
quite simple, such as "When ...7", "Who ...7', 'How often ...7’, or ‘What kind

of .3

* In Part 2, you will be given a candidate card.

* The topic of your presentation is outlined in the first line of the candidats
«card. It starts with 'Deseribe ,,.",

* You may be asked about something that happened in the past, or someone
you know, or something you would like to do in the future.

* Three separate bullet points tell you what to include in your presentation,
and a fourth line tells you to explain something in more detail, such as your
feelings, or the reason for something.

rt 3, lhe questions that the examiner asks you are more complex,
'd involve lier responses. You may be asked ‘What is your opinion
lﬁﬂm; % 1 'Tu whut EIIEﬂt do yuu think -..2'; ‘How mpmtant isitto .. ?*




Answer these quasiions.

Tell me about your country.

mﬂtﬂmmﬁk&hmmﬁy?
time of year do you think is bast in your country? Why?
you visited many different paris of your country? Why"Why not?

Now let's talk about your family.

Do you share a house with any of your family? Who?
most people in your family live in the same town or village?
When did you last have a family party?

person in your family are you most similar to? How?

Have

R b i~ - = ¥ .
OURave oha fiinute 4 mekenotes on the follewing g T

o Yeio minutag o 2l abous il =

escribe 5 place in another pari of the worid that you would love to :Jiﬁlt i

wihat you know about the place
how you know about it

{ y¥ou would go there

nw you would love to visit that place.

e go to that place with?
ravelling generally?

s o =0

 on to discuss TV pragrammes about other places.

programmes aboul different places encourage people fo
s? Why/Why not?

bout visiting other countries.

ans do you think international travel has increased in

I's important for people to find out about another country

] fE‘E?
: _ :ﬂg understand the language of the countnes they

der the tourlsm industry.

part in the esonomy of your couniry? Mow?
Ia factors can have a negative effect on the
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I.istening module (approx 30 minutes + 10 minutes transfer time)

Guidance

+ 1n Section 1, the focus is on listening for facts ina conversation (social contaxt)

« |n Section 2. the focus is on listening for facts in a talk or presentation
(social context),

« In Section 3, the focus is on listening for in a conversation (2-3 peopie) facts
and opinions (education/training context).

+ In Sectian 4, the focus is on listaning for specific details and main ideas in a
lecture, in an education/training context.

General preparation

Although you cannot predict exactly the language which the [ELTS test will

contain, there are several ways you can prepare for taking the listening test.

* Do plenty of IELTS listening practice tests - listen to the recording only once and
try to build up your confidence for taking the real test.

= Aimn to listen to spoken English in a wide variety of situations and topic areas, Listen
to CDs, radio, TV and Internet broadcasts featuring native speakers of English.
Don't worry if you don't catch every word, you'll understand mare with practice.

Preparation for specific sections

* To help prepare you for Sections 1 and 3 (two or more pee—ple interacting); if
you live in & country where English is spoken, try to listen to peuple canversing,
particularly in 'transactional situatians’ (where people are trying to get
something done), e.g. in shops, hotels, clinics. Also try to engage people in
conversation yourself. Listen for particular phrases which signal key elements,
such as a speaker’s opinion or which peint is being emphasisad.

= To help prepare for Sections 2 and 4, (‘long turn’ monclogues, with ane person
speaking for some time without interacting with others), try to listen to podcasts
on the lrltnrnetand more formal talk shows on radio channels like the Eritish
Broadcasting Corporation (BBC) Radic 4 er the Voice of America (VOA),

e TR A YR e
Mgl . |_.:‘ g ...._-‘L— rl‘.’nl_
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Questions 11-20
Questions 11-15
Choose the correct answer, A, B or C.

Tamerton Centre

11 The Tamerton Centre was set up in order 1o encourage people
A 1o enjoy being in the countryside.
B o help conserve the countryside.
C tolearn more about the countryside.

12 Last year's group said that the course
A built their self esteem.
B taught them lots of new skills.
C made them fitter and stronger.

13 For the speaker, what's the most special feature of the course?
A You can choose which activities you do.
B There's such a wide variety of activities.
C You can become an expert in new activities.

14 The speaker advises people to bring
A their own board games.
B extra table tennis equipment.
C a selection of films on DVD.

5 B — S
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AT AT RASE

] Wil ml | .
1? mf"m ' e -_tn'ly.r_,'.f.fi't--__'-,ﬂﬂ'-i.. A I.I i

* In this type of task, you :
ot anarce 18 Sun cream

» Listen for phrases with ) ) A
modals suchas—you 19 Aerosol deodorant
don'thaveto ...',

.M'timm{ ”:.' 20 TDWEI ------ Wl e ke > L

"you can it you wish

..", as well as adjectives g -?-Iig
like ‘banned'. - == T e

Rules | iy ISy
A You MUST take this

B You CAN lake this, if you wish
C  You must NOT take this

15






‘_"‘ Questians 26_3p

- Xy c
ww“ﬂl:s-au OTplete the flow chart beiow,

 puring the pause Choose FIVE answers
e of e m:::u::; Questions 2630, " the box and write ihe correct letter; A~6, naxtto

ool —

o whi i
msﬁ!ﬂ;‘;ﬁ I?;Lm B Ask questions.
thepupls’ activities. C Copy

D Demonstrate meaning.
E Disiribute worksheet,
F  Draw pictures.

G

Present senlences.

LESSON OUTLINE YEAR THREE
TOPIC: ENERGY

ACTIVITIES

- Teacher: Introducs word
Pupits: look and listen

Teacher-26 ......ccciaveanin
FPupils: look and listen

¥

¥ Teacher: Present qusstion

=
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RS e 7 v Questions 31-40
Tip strip Questions 31-40
Questions 31-ag
* Setion 4 lectures Complete the noles below.
“"‘“-‘""‘,,:;*‘,f; Write NO MORE THAN TWO WORDS for each answer.
speakess give simple —
and clear definitions :
1o make things ciear Creating artificial gills
for a non-speciafist
the “;mlu'“ H“’r“m‘!fn"; pr Background
“erlificial gills’ in the
WNstructions and also the *  Taking in oxygen : mammais — lungs; fish — gitts
und information
:;Eﬁfl. hfmn of *  Long-held dreams — humans swimming undarwater without oxygen tanks
.m”ﬁmm * Oxyaen tanks considered too 31 ....covvianiains and large
the question paper :
thers is no * Artempte To axtract oxygen directly from water
m_hﬂwmrmm;nf
e W STMLIORES 239 .1 ~ predi ill
;“E“I ,"- it 9605 — prediction that humans would have gills added by 32 |
mﬁ”mﬂ*’“ﬂn .
understand &%ﬂu * ldeas for arcificial gllis wore Inspired by resesrch on !
¥ou to “find your place’ * fish gills |
on the paper. |
* There is quite a » fish swirn Hadde
eoducton beor the '
mwm * arimals without gills — especially bubbles used by 33 ...
e
 This wi
you (0 hear the snswey | Buiding a simple artificia gil
to Question 31. |
Question 31 * Make & watartight box of & matecial which leta 34 .................
Listen for & synonym pass through
Question 32 * Fill with sir and submerge in water
signers aften use & nework of small 37 ..................
pran -'. ..__.1.- K . - ' 1 - = ’ _—y === P
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= As the IELTS test is a proficiency test, it is not based on 2 specific language
syllzbus. This means that you cannot predict exactly the language which the
test will contain,

* Aim to improve your general language knowledge and skills, as well as ta

| develop effactive strategies.

= Aim to read eppropriate materials about a wide range of topics as uftan as
possible. Even acadermic texts about different subjects have a high propertion
of words and structures in commaon.

* Try also to increase your reading speed. The length of time allowed for each
section of the reading test is relatively short, so you will need to be able to
read the texts and the quastions quickly.

* Over time, your general proficiency in English will increase and your potential
test performance wall nso.

* When you are preparing to take the Academic Reading test, you should try to
develop strategies for doing the test which work well for you. Some strategies
are useful for most people, but in other cases what works well for ane hmén
might nat work so well for another, For example, some peaple find it best ta
read each text quickly before atiermpting to do the tasks, while others simply

skim the text and then read parts of it selectively at the same time as they are
doing the tasks,

. Tifu: types of 1ask found in the Academic Reading test are limited, sa although
you cannat predict exactly which ories a test might contain, you will be able
to familiarise yourself with all the possible task types. It is very important that
-,-Eu ;nql-!n.- what 2:; expect in general, and have practised doing the tasks befors
you do 1ne test. You will be able to develop strateqies § i
work best for you, P e dﬂ'“g HemAes
* Une strategy which benefits mos

: t pecple 15 the use of guesswork, Wh
are reading the texts and gquasti : bt

ons, you will almost certainl

:;:d phrases which you are unfamiliar with, Use the «:1:1-'1!!5*.1\'1,:lil ::n:‘;I?}r:nmm

5 :nT;dE?eu:;imhw English words that are similar, to guess their meaning.

0 s Dn:ar-d‘l;;l question wfm:h vou find particularly ditficult, move on to

Rl man hlm rerigm to it later If you still find it too difficult. guess tha

it :f VGRL get it nght. You won't lose extra marks for giving a wrong
but you won't 3am any mark if you leave a question unanswersd




Reading Passage 1 below.

You should spend about 20 minutes on Questions 1-13, which are based on

——

Tht:prqfcssmnal career paths available to graduates
1 courses relating to human movement and
Sport science are as diverse as the graduale’s
imagination. However, undergraduate courses
with this type of content, in Australia as well as
i most other Western countries, were originally
as preparation programmes for Physical

designed
Education (PE) teachers.

The initial programmes commenced soon after
the conclusion of World War I1 in the mid-1940s.
One of the primary motives for these initiatives
was the fact that, during the war effort, so many
of the men who were assessed for military duty
had been declared unfit. The government saw the
solution in the providing of Physical Education
programmes in schools, delivered by better
prepared and specifically educated PE teachers.

Later, in the 1970s and early 1980s, the surplus of
Australians ating with a PE degree obliged
institutions delivering this qualification to identify
new employment opportunities for their graduates,
| resulting in the first appearance of degrees catering
| for recreation professionals. In many instances,
| this diversity of programme delivery merely led to
| degrees, delivered by physical educators, as a side-
ne activity to the production of PE eachers.

t the need to produce Physical Education

12

Sport Science in Australia |

perspective, Sport 1S nOW seen as an area with the |
potential for high returns. It is quite significan
that the businessman Rupert Murdoch broadened
his business base from media to sport, having
purchased an American baseball team and an
Australian Rugby League competition, as well ay
seeking opportunities to invest inan English football
club. No ﬂusiuess person of such international
stature would see fit to mvest in sport unless he
was satisficd that this was a sound business venture
with ideal revenue-generating opportunities.

These developments have confirmed sport as a
business with professional management structures,
marketing processes, and development strateges
in place. They have indicated new and developing
career paths for graduates of human movement
science, sport science, exercise science and related
degrees. Graduates can now visualise career paths
extending into such diverse domains as spor
management, sport marketing, cvent and facility
management, government policy development
pertaining 1o sport, sport journalism, Spar
psychology, and sport or athletic coaching.

Business leaders will only econtinue their
enthusiasm for sport if they receive retums for
their money. Such returns will only be forthcoming
if astute, " enthusiastic and properly educated
professionals are delivering the programs that
eam iate financial returns. The successful
universities of the 21st century will be those that

citizens, hwerqhmded to this challenge by delivering such




constituents. One of the primary reasons for this
roblem is the unhelpful emphasis on treatment
medical care programmes. Governments have
y given their senior health official the
utle of “Mi for Health’, when in fact this
officer has functioned as “Minister for Sickness
and the Construction of Hospitals'. Government
focus simply has to change. If the change is not
brought t for philosophical reasons, it will
occur naturally, because insufficient funding will
be available to address the cver-increasing costs of
medical support.

Graduates of human movement, exercise science
and sport m&mrnfﬁ: ha].:*gﬂ the plnzenftial ml bcc'ho:;:
major players in this shift in policy focus. Itis

graduates who already have the skills, knowledge
and understanding to initiate community health

education programmes to reduce cardio-vascular
disease, to reduce medical d ¥ upon
diabetes, to improve workplace health leading to
increased productivity, to initiate and promote
proi}ﬂmmes of activity for the ciderly that reduce
medical dependency, and to maintain an active
lifestyle for the unemployed and disadvantaged
groups in society. This is the graduate that
governments will be calling upon 1o shift the
community focus from medical dependency to
hcalthy lifestyles in the decades ahead.

The carecr paths of these graduates are developing
at a pace that is not evident in other professions.
The contribution that these graduates can make to
saciety, and the recognition of this contribution is
at an unprecedentad high, and all indications are
that it will continue to grow.

11



Questions 1-5

o Com the flow chart balow.
Tip strip i
W* 15 Choose NO MORE THAN TWO WORDS from the passage for each answe,

' Egk The history of sports and physical science in Australia

& Wit aither one woidl Alot of people identified as being 1 ..o

answers it grammatically Introduction of PEto 2 .............. ...
- T e V
| “m paage. Special training programmes for 3 ......... Nt

' W 4 ... of PE graduates
* If you have 1o change a
word or phrase to make '

‘Question 1 ldentification of alternative 5 ..................

\

Diversification of course delivery

12



= Thestatements follow
the arder of the
nfarmatian in the
reading passage.

= To find the part of the
reading passage which
pontaing the answer,
ok for weords and
phrases with similar
meEanings.

* Regd each complete
statement before
deciding the answers

Question 13

This staternent sounds

reasonable in the light of

what i said in the reading
paszage, and may be trug,

Hawever, It must be statad

by the weriter ot il to be

delinitedy trae

e e ek

6 Sportis generally regarded as a prol table area for i nt.
7 Rupert Murdach has a personal as well as  business interest in sport
8 Therange of career opportunities available to sport graduates is
9 The interests of business and the interests of universities are linkad.

10 Governments have been focusing too much attention on preventative
medicine,

11 Itis inevitable that gnvgmmant Pnﬂlﬂlﬂﬁ fﬂrh&ﬁlmspmd[ng B e s
12 Exisling deqree courses are unsuitable for careers in community health.

13 Funding for sport science and related degrees has been increased
considerably.

13



vau should spend aboul 20 minutes on Gy
Rm:dmp Passage 2 below.

An assessment of

A In terms of tcro-renewable encrgy mumu
(kW) turbine” is at the biggest en of the sp
a pole as high as o four-storey house, this |; 1
wmirbine, and the sort of thing you could install
money. Accarding to on¢ estimate, 8 15-kWn ine |
mux:mummzun L costing £41,000 to purchug
15 capable of delivering 25, 000 kilowatt haqm kWh)" of elec
placed on a suitably windy site.

B 1don't know of any credible studics of the greenho
i producing and installing turbines, so my e
more broad than usual. However, it is warth wym
about as carbon intensive per pound sterling of pro
clectrical motors, which seems a reasonable assump
manufacture will be around 640 kilograms {kg} par
is probably about as carbon intensive as
£1,000 That makes the carbon footprint ( li.‘ll!l -
that installing a turbine creates) 30 tonnes. 1

C The carbon savings from wind-powered ﬂh&tlwﬂy
carbon intensity of the electricity that you're repla
generation replaces the coal-fuelled part of the eo
words, if you live in the UK, let’s say that rther t
electricaty, which comes from a mix of coal, gas, o1
sources, the effect of your turbine is to reduce the u
stations That's reasonable, because coal is the leastpe
clectricity mix. In this case the carbon saving is o -_“-'T
k'Wh. 50 you save 25 tonnes per year and pay back
just |4 months — & preat start.

. ﬂ*“-"ﬁ‘“m'hﬁmu:mi\ mtmdmuda

that pays indradual producers 24p per encnzy unit

save on their own fuel bill, nnduns:lhngm:p :Jﬂyhﬁhﬂﬂ
approvimately ‘pmmn“:thﬂl!huukm:mnmm
back £7 250 per vear on their :mmmThﬂmsukmmhMm
VeaTs Ilnukmgmdﬁmnculm:nd,fmp&pbvbnmﬂﬂdtm
savings for thew own sake, it looks like a fantastic move. The carbon investment
pays back in just over a year, and every year after that is a 25-tonne carbon saving,
(It's important to remember thst sli these sums rely on a wind turbine having a

-q' —"-' _au':'“.

location. )
E So, at face value, the turbine looks like idea environmentally, and
good long-term mvestment .? pmm;t,mm

utﬂmﬂ%mﬁm#mmh Has the
ﬁm-ﬁhmm&pﬂmmm“ﬂﬂmﬁm
gut al a massive £250 per wonne of carbon saved | ulmhmt&mhhﬂ
F" vernment mvested its moecy m affshore farms, instead ﬂﬂﬁlli
mm“ﬂ!wﬂmm“ﬂr
words. the macro-turbine works out 2s 2 good i

vestment for
because the government g pec
it. Carbon ssvings are far S arguably wastes, ﬂ“m
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F Nevertheless, although the micro-wind turbine subsidy doesn’t look like the very

best way of spending government fesources on climate change mitigatio

talking about invesu'_ng only about 0.075 percent per year of ﬁghe nan%n's. %Sg ;m
4 one percent reduction in carbon emissions, which is a worthwhile benefit. In other
words, it could be much better, but it could be worse. In addition, such investment

o promote and sustain developing technology.

There is one extra favourable way of looking at the micro-wind turbine, even
if it is not the single best way of investin g money in cutting carbon. Tnput-
output modelling has told us that it is actually quite difficult to spend money
without having a negative carbon impact. So if the subsidy encourages people
to spend their money on a carbon-reducing technology such as a wind turbine.
rather than on carbon-producing goods like cars; and services such as overseas
holidays, then the reductions in emissions will be greater than my simple sums

above have suggested.

»

@ type of engine

** & unit for measuring electrical pawer
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- Tip strip
Questions 14-20
headings are not
Epﬂwmwdau
theé information in the
reading passage
* Sometimes a paragraph
cantains infarmation
which is in mare than
ofie of the headings.
which best describes
the topic-of the
paragraph.
* You can only use each
heading once.
. gtwuchmsemg;“
l‘tﬂh{ﬁm
Hﬂmil fits a later

mhﬁﬂ.ﬂﬁ

different one for the
earlier paragraph.

* Don't chocse a heading
mh?ﬁuaﬁ;!mm
words from the passage.
thmmtfﬁnt

Questions 14-26

Queslions 14-20
Reading Passage 2 has SEVEN paragraphs, A-G.
Choose tha correct heading for each paragraph from the list of headings beloy,

Write the comect number, -ix.

— e
—

List of Headings

i A better use for large sums of money.

i The environmental costs of manufacture and installation.
lii Estimates of the number of micro-turbines in use.

iv  The environmental benefits of running a micro-turbine.

v  The size and output of the largest type of micro-turbine.
vi Alimited case for subsidising micro-turbines.

vii  Recent improvements in the design of micro-turbines.
vili An indirect method of reducing carbon emissions.

ix Tha financial benefits of running a micro-turbine,

14 Paragraph A- ...
15 ParagraphB .. Oy
16 Paragraph C

17 ParagraphD ...

18 Paragraph€ ... .
ar . I."- F orl:umdn.-- e gmmaw
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« Only two statements
e cofrect,
¢ In the Reading test. the
options are in the same
arder as the information
in the reading passage.
» For each statement, find
the part of the passage
which b most ikely to
contain the sriswer

n The UK govammunl 3 1ase cosl
E They can produce more my m:&mm reeds

Questions 23-26
Complete the sentences below.
Choose NO MORE THAN THREE WORDS from the passage 0

23 . . would be 2 more effective targel for
lhan mrmo—lurbmas

24 An indirect benefit of subsidising micro-turbines is the suppm'!ﬂr C

25 Most spendinghasa ... .. effect an the environment. =

26 |f people buy a micro-turbine, they have less money to spend on wm
foreign holidays and . Ll e

. I
Tip strip . -‘:r:up]r the words care«lu}ly} especally when
Questian 23-26 cop it ms;::l wihich you anen't ﬁmm% |

Chedk a!tem.mh.
s The sentences foliow the gider of information Question 22 i :

in the reading passage, so when you've found
the gart where the first one s, yol can find
the rett more &asihy
o |t The mRyTmuim mumDer of words s three EI-J&E
it"s fkely that at feast ane answer will contam Question 25
three wards stmniaﬁzru‘aﬁpacemamhﬂh > )
+ Rizad the whole sentence carefully before word betore the space is ‘a', 50 the answer must
choosing an answer be an adjective beginning with @ consonant. i

The santence compares micro-turbines with |
something else. The answer must be a noun
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Pottery prodi

Excavations at the site af p
about the technical a5
indli ut!HyHmd of
Greek city. However, consicer
.n;luu! the socio-economic comfext and
production was organised.

The bulk of pottery found at Akrotini is locally
made, and dates from the late fifteenth century BC.
It clearly fulfilled a vast range of the settlement’s
roquirements; more than fifty different types of pots
can be distinguished. The pottery found includes a
wide vanicty of functional types like storage jars,
smaller conlainers, pounng vessels, cooking pots,
drinking vessels and so on, which all relate to specific
activities and which would have been made and
distributed with those activities in mind. Given the
large number of shapes produced and the relatovely
mgh degree of standardisation, it has generally been
assumed that most, if not all, of Akrotiri pottery
was produced by specialised crafismen in a non-
demestic context. Unfortunately neither the potters’
workshops nor kilns have been found within the
excavited area. The reason may be that the ceramic
workshops were located on the peripbery of the site,
which has not yet been excavated. In any event, the
ubiquity of the postery, and the consistent repetition
of the same types mn different sizes. suggests
production on an industrial scale.

The Akrotiman potters scom to have responded to
pressures beyond their households, namely to the
increasing complexity of regional distribution and
exchange systems. We can imagine them as figll-
ume crafismen working permanently in a high
production-rate crafl such as potiery {i‘;unufactuft
and supporting themselves entirely from the
[:'-m:i_'e\js of their crafi. [n view of the above, one
“in begm to speak in terms of mus—pmd'uc—d
pottery and the existencs of organised workshops
of craftsmen during the period 1550-1500 HE
':i;mhm- potery production was organised ar
LSO [EMAINS AN 0pen question. as there e «r
real documentary evidenca ( il

) ¥ evidence. Qur entire knowledge

18

its of quantityand of a numenical
Akrotiri. In spite of the absence of any wntien
records, the archaeological evidence reveals that
concepts of measurements, both of weight and
number, had been formulatad. Standard measures
may already have been in operation, such as those
evidenced by a graduated series of lead weights —
made in disc form — found at the site. The existence
of units of capacity in Late Bronze Age imes 1S
also evidenced, by the notation of units of a liquid
measure for wine on excavated contamers.

It must be recognised that the function of pottery
vessels plays a very important role in determining
their characteristics. The intended function affects
the choice of clay, the production technique, and
the shape and the size of the pots. For example,
large storage jars (pithor) would be needed to store
commodities, whereas smaller containers would be
used for transport. In fact, the length of a man's
arm Limits the size of a smaller pol to a capacity of
about twenty litres; that is also the maximum a man
can comfortably carry.

The various sizes of container would thus represent
standard quantities of a commaodity, which js a
fundamental element in the function of exchange
Akrotirian merchants handling a commodity such
a5 wine would have been shlz 1o determine casily
the amount of wine they were transporting from the
number of containers they carried in their ships,
since the capacity of each container was knowq
T_{L}z;eﬂ_l;t—ls htres. (We could draw a paralle] her=
wi ¢ current prachice in Greee ' =
17 Kilograny u:uﬁ ircece of selling oy in

We may therefor
¥ £ assume that the shape, ca :
and, sometimes decoration of vessels are mdfl‘ac!?‘
of the commodity contained by them ES“’ ¢
individual transactions would normally -mﬂl::.lt:.: :
- "E






W e

w:ll‘?wuﬂﬂm

mﬂmmﬁuﬂnﬂﬂ:ﬂ

o e oo partly based on

mﬂm‘“w A the discovery of kilns.
m:ﬂm B (he central location of workshops.
passage. SO afier you've C the sophistication of decorative patlerns,
mﬂmm D the wide range of shapes represented.
ppliars ane wrang

. Liu:rwmt:“mﬂd at:; Questions 29-32

o' Tunning out
of time, it's betier 1o Complete each senfence with the comrect ending, A-F, below.
guess than to leave The :

q"‘“:‘:";;“'m“d Write the cormect letter, A=F.

To find wherne the : ;
l;;ﬂmm{mm 29 The assumplion that standard units of weight were in use could be based on

ﬂ%ﬁi‘-ﬁﬂ" 30 Evidence of the use of standard units of volume is provided by

read the following .
sentences carsfully 31 The size of ceriain types of containers would have been restricted by

32 Attempts to identify the intended capacity of containers are complicated by
A the discovery of a collection of metal discs.

the size and type of the sailing ships in use.

vanations in the exact shape and thickness of similar containers.

the physical characteristics of workmen.

marks found on wine comainers.
the varnety of commadities for which thay would have been used.

Mmoo G m

Tip strip Question 30
Questions 29-32 and Questions 39-40 Yo find where the answer 1, look for a word

: . ith a similar mesning to “wlums’,
+ Read all the options quickly before you begin s
the tack ¥ Question 32

* The guestions follow the order of information 10 find where the answer is. look for a phrase
s e e e

* Each of the correct options can only be 1 L -
used cnce, b ’ - Sl



The answer to this
;ﬂm can 1 be found
a vingle part of the
reading passage, but the
first and last paragraphs
(the introduction and

the conclusion) are
particulady lngortant,

I'I' ey

Questons 33-38

Do the following statements agree wilth the views of the writer in Reading Passage 37
Write
YES if the staterment agrees with the claims of the writer

NO if the siatement contradicts the claims of the writer
NOT GIVEN if it is impossible lo say what the wriler thinks about this

33 There are plans to excavate new areas of the archaeological site in the
near future.

34 Some of the evidence conceming pottery production in andient Akrotin comes
from written recards.

35 Pots for transporting liquids would have held no mare than about 20 litres

36 It would have been hard for merchants to caloculate how much wine was on
their ships.

37 The capacity of containers intended to hold the same amounts differed by up
to 20 percent.

38 Regular trading of goods around the Aegean would have led to the general
standardisation of quantities.

Guestion 39-40
Choose the corract latter, A, B, C or D.

39 What does the wiriter say aboul the standardisation of container sizes?
A Containers which looked the same from the outside oftzn varied
in capacity.
B Theim&mmm used to control conlainer size were unreliable.
& unsystematic mﬁmzwm clay resulted in size varniations.
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For Task 1, look for samples of graphs, charts and diagrams, and practis analysing
the information. You can do this in your own language; the important thing is that
you are able to process visual information both accurately and quickly.

Then practise summarising the information in English.

For Task 2, read articles from a wide range of suitable sourcas and subject matter
In addition, practise writing essays according to the process suggested in the
Writing File.

While practising for both tasks, impose a time limit on yourself so that you get
used to writing quickly, and have enough time left to check your essay. Also, pay
attention o your handwriting. Ask other people to tell you if it is legible, and
practise letter formation to improve your handwriting.

Manage your time effectively. Don't spend all your time writing. Aflow sufficent
time to read the rubrics and, for Task 1, to analyse the visual. Also allow time to
check and correct your writing afterwards.




You shoudd spepd abold 20 mnutes an this task

Tip stri '
. Bk v e | The diagram below show how leather goods are producod.

Summarise the information by selecting and reporting the main
foatures, and making comparisans wher ralevant.

Wiite at least 150 wonds

A method of proeducing leather goods
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Part 3 tests your ability to converse on more abstract and i

Listen to short talks and dialogues in English about everyday topics. Suitable
sources would be published listening materials, as well as TV, radio or the Internet.
Listen to longer interviews and discussions about more serious, impersonal
topics, selecting from the same types of source.

Take opportunities to talk to English speakers as often as possible. Use
communication strategies to keep the conversation going if necessary.

Practise giving short presentations about experiences you have had or people
you know, etc. If possible, record yourself and listen to the recording.

Practise giving short presentations to other people, and ask them to give

you feedback.

i

While you are speaking, don‘t focus too much on accuracy. iIf you think too
much about grammar, your fluency may be affected,

If there is 2 word or phrase you can‘t remember, find other ways to say what
you want to say. You are in control of the language you use in a speaking test.
If the general topic is one you don‘t know much about, use your imagination.
You will be assessed an how you speak, not on what you say, '
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Tip strip

Forgign programmus .

* Question 3 When the
guestian is bong, you
can 3y ‘Pardon’, or
"oty — could you say
that again’. You will not
kose marhs for thes

Children and TV ...

Us2 appropnate phrases

for exprezzing opamone

Changes in the media ...

* Question 1 Talk sbout
beth sdventages and
disadvaniages.

= Question 3 Lise the
future terse in your
ANSNeE, and phrases
fike s fikady that
| epect ., O

| i
JIl q

el |

Tou have are nifnuts to make notes onitha olicwing taple. Tren veu neveup
5 hwormimles o talie ahoan i A X

Describe a TV series which you enjoy watching
You should say:
what the series is about
who presents it/zcts in it
how often it is on
and explain why you enjoy watching the series so much.

Is this series popular with many oiher people yvou know?
Do you watch TV often?

ST

Let’s talk about foreign TV programmes.,

Whal kind of foreign TV programmes are papular in your country?

What are the advantages of having foreign-made programmes on TV?
Some people think govemments should cantrol the number of foreign-made
TV programmes being shown. Do you agree? Why?

Now let’s talk about children 3nd TV

What do you thirik are the qualities of a good children's TV programme?
What are the educational benefits of children watching TV?

Many people think adults should influence what chifdren watch, Da you
agree? Why?

Now let’s talk about changes in the media.

What do you think are the advantages and disadvantages of having
TV broadcast 24 hours a day? .

In vihat ways have advancez in lechnology influenced the way people |
walch TV? 3

What changes do you think will accur in broadesst media in the next 20 year






















Reading module (1 hour)

RO TIARC R eT You should spend about 20 minutes on Questions 1-13, which are basad on
A ST Reading Passage 1 below:

The Rufous Hare-Wallaby

semi-arid landscape of Australia, but their populations, like those of so many other small endemic species,
were devastated when cats and foxes were introduced — indeed, during the 1950s it was thought that the
mala was extinct. Bul in 1964, a small colony was found 450 miles northwest of Alice Springs in the
Tanami Desert. And 12 years later, a second small colony was found nearby. Very extensive surveys were

made throughout historical mala range — but no other fraces were found.

Throughout the 1970s and 1980s, scieritists from the Parks and Wildlife Commission of the Northern
Territory monitored these two populations. At first it seemed that they were holding their own. Then in
late 1987, every one of the individuals of the second and smaller of the wild colonies was killed. From
examination of the tracks in the sand, it seemed that just one single fox had been responsible. And then,
in October 1991, a wild-fire destrayed the entire area occupied by the remaining colony. Thus the mala
was finally pronounced extinct in the wild

Fortunately, ten years earlier, seven individuals had been captured, and had become the founders of
a captive breeding programme al the Arid Zone Research Institute in Alice Springs; and that group
had thrived. Part of this success is due to the fact that the female can breed when she is just five
months old and can produce up to thres young a year. Like other kangaroo species, the mother carries
her young — known as a jeey — in her pouch for about 15 weeks, and she can have more than one joey
at the same time.

In the early 1980s, there were enough mala in the captive population to make it feasible to start a
reintroduction programme. But first it was necessary to discuss this with the leaders of the Yapa people.

- Traditionally, the mala had been an important animal in their culture, with strong medicinal powers for
old people. It had also been an important food source, and there were concerns that any mala returned
to the wild would be killed for the pot. And so, in 1980, a group of key Yapa men was invited to visit
the proposed reintroduction area. The skills and knowledge of the Yapa would play a significant and
enduring role in this and all other mala projects,

With the help of the local Yapa, an electric fence was erected around 250 acres of suitable habitat, about
300 miles northwest of Alice Springs so that the mala could adapt while protected from pradators. By
1992, there were about 150 mala in their enclosure, which became known as the Mala Paddock. However,
all attempts to reintroduce mala from the paddocks into the unfenced wild were unsuccessful, so in the
end the reintroduction programme was abandoned. The team now faced a situation where mala could be
bred, but not released into the wild again.

62
















Measures to combat infectious
disease in tsarist Russia

A Inthe second half of
Russian suthorities bezan implementing
controls at the borders of their cmpire to
prevent the importation of plague, a highly
infectious and dangerous disease. Tnformation
on discase outbreak occurring abroad was
Fegularly reported to the tsar’s court through
vanous means, including commercial channels
(travelling merchants), military personnel
deployed abroad, undercover agents, the
network of Impenial Forcign Office embassics
and representations abroad, and the customs
offices. For instance, the heads of customs
offices were instructed to question foreigners
entering Russia about possible epidemics of
dangerous diseases in their respective countrics,

the seventeenth century,

If news of an outbreak carne from abroad,
relations with the affected country were
suspended, For instance, foreign vessels were
not allowed w dock in Russian perts if there
was credible information about the existence of
epidermics in countries from whence they had
departed. In addition, all foreigners entering
Russia from those countries had to undergo
quarantine. In 1663, after receiving news abour
a plague epidemic in England Tsar Alexei
wrote a letter to King Charles IT in which he
announced the cessation of Russian trade
relations with England and other foreign states,
These protective measures appeared to have
been effective, as the country did not record any
cases of plague during that year and in the next
three decades. It was not unfil 1692 that another
plague outhreak was rr.mrdﬂd i1 th'u_ R‘J_.:ssn'm .
province of Astrakhan. This epidemic continued
for five months and killed 10,383 people, or
about 65 percent of the city’s population. By
the end of the seventeenth century, preventative
measures had been widely introduced in
Russia, including the iquiaﬂu?_ of persons ill :
with plague, the imposiftion of quarantines, an
the dg'm%uutian of cxplanam:a'puh]m health
notices about plague oulbreak

&7

€ During the eightecnth century, althvugh none
of the occurrences was of the sume scale as
i the past, plague appeared in Russia several
times. For instance, from 1703 to 1703, a
plague outbreak that had ravaged Istunbul
spread 1o (he Podolsk and Kiev provinces
i Russia, and then to Poland and Hungary.
After defeating the Swedes in the battle of
Poltava in 1709, Tsar Peter [ (Peter the Great) |
dispatched part of his army to Poland, where
plague kad been raging for two years. Despite
preventive measures, the disease spread
among the Russian troups, In 1710, the
plague reached Riga (then part of Sweden,
now the capital of Latvia), where it was
active until 1711 and claimed 60,000 lives
During this pernod, the Russians besiegad
Riga and, after the Swedes had surrendered
the eily in 1710, the Russian army lost 9,800
soldiers to the plague. Russian military
chronicles of the fime note that morc soldicrs
died of the disease afier the capture of Riga
than from enemy fire during the siege of
that ¢ity.

Tsar Peter I imposed strict measures to prevent
the spread of plague during these confliets.
Soldiers suspected of being infected were
isolated and 1aken to areas far from mlitary
camps. In addition, camps were designed o
separate divisions. detachments, and smaller
units of soldiers. When plague reached
Narva (located in present-day Estonia) and
threatened to spread 1o St. Petersburg, the
newly built capital of Russia, Tsar Peter 1
ordered the army to cordon off the entire
boundary along the Luga River, including
temporarily halting all activity on the river
In order to prevent the movement of peopie
and goods from Narva to St Petersburg
and %Idvgamd. roadblocks and checkpoints
were set up on all roads. The tsar's orders
were rigorously enforced, and those who

disobeyed were hung,




E. However, although the Russian authorities
applied such methods to contain the spread
of the disease and limit the number of
victims, all of the measures had o provisional
character: they were intended to respond to a
specific outbreak, and weore not designed as a
coherent set of measures to be implemented
systematically at the first sign of plague. The
advent of such a standard response system
vame a few years later.

F The first attemplts lo organise procedures
and carry out proactive steps to control
plague date to the aftermath of the 1727-
1728 epidemic in Astrakhan. In response
to this, the Russian imperial authorities
issucd several decrees aimed at controlling
the future spraad of plague. Among these
decrees, the *Instructions for Governors
and Heads of Townships’ required that all
governors immediately inform the Senate —
a government body created by T'sar Peter [ in
1711 to advise the monarch — if plague cases
were detected in their respective provinces.

urthermore, the decree rqquired that
:uvamnrs ensure the physical examination of
all persons suspected of carrying the disease
and their subsequent isolation. In addition,
it was ordered that sites where plague
victims were found had to be cmm:lﬂ_i by
checkpoints and isolated for the duration
of the outbreak. These checkpoints were to
remain operational for at lcast six weeks,
The houses of infected persons were to
be burned along with all of the p
property they contained, including farm
animals and cattle. The governors were
instructed to inform the neighbouring
provinces and cities about every plague case
occurring on their territories. Finally, letters
brought by couriers were heated above a fire

before being copied.

The implementation by the authorities of
these combined measures demonstrates their
intuitive understanding of the importance of
the timely isolation of infected people to limit
the spread of plague.
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T T You should spend about 20 minutes on Questions 27-40, which are based on

s AR :-:.,_.I'_;f:.«;"_.'l ' Reading Passage 3 below.
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Recovering a damaged reputation

In 2009, it was revealed that some of the information published by the U niﬁ_.rmitjf of East Angha's Climatic
Research Unit (CRU) in the UK, concerning climate change, had been inaccurate. Furthermaore, it was
alleged that some of the relevant statistics had been withheld from publication. The ensuing controversy
affected the reputation not only of that institution, but also of the Intergovernmental Panel on Climate
Change (IPCC), with which the CRU is ¢losely involved, and of climate scientists in general. Even if
the claims of misconduct and incompetence were eventually proven to be largely untrue, nr!:unﬁned to
a few individuals, the damage was done. The perceived wrongdoings of a few people had raised doubts
about the many.

The response of most climate scientists was to cross their fingers and hope for the best, and they kept a
low profile. Many no doubt hoped that subsequent independent inquiries into the [PCC and CRU would
draw a line under their problems. However, although these were likely to help, they were unlikely to undo
the harm caused by months of hostile news reports and atiacks by critics.

The damage that has been done should not be underestimated. As Ralph Cicerone, the President of
the US National Academy of Sciences, wrote in an editorial in the journal Science: ‘Public opinion
has moved toward the view that scientists often try to suppress alternative hypotheses and ideas and
that scientists will withhold data and try to manipulate some aspects of peer review to prevent dissent’
He concluded that ‘the perceived misbehavior of even a few scientists can diminish the credibility of
science as a whole.”

An opinion poll taken at the beginning of 2010 found that the proportion of people in the US who
trust scientists as a source of information about global warming had dropped from 83 percent, in 2008,
to 74 percent. Another survey carried out by the British Broadcasting Corporation in February 2010
found that just 26 percent of British people now believe that climate change is confirmed as being largely
human-made, down from 41 percent in November 2009, TN

Regaining the confidence and trust of the public is never easy. Hunkering down and hoping for the
best — climate science’s current strategy — makes it almost impossible, It is much better to learn from
the successes and failures of organisations that have dealt with similar blows to their public standing

In fact, climate science needs professional help to rebuild its reputation. It could do worse than follow

the advice given by Leslie Gaines-Ross, a ‘reputation strategist’ at Public Relations (PR) company
Weber Shandwick, in her recent book Corporate Reputation: 12 Steps 1o Safe R o

) ; ; ) : suarding and Recovering
Reputation. Gaines-Ross’s strategy is based on her analysis of how various urganisah%n& responded to

crises, such as desktop-printer firm Xerox, whose business tummeted during th Al
National Aeronautics and Space Administration (NASA) aﬁl:::r the Culumutf?: Ehu:tlzr?:i!:sﬂ:ét:ﬁn%% |

The first step she suggests is to ‘take the heat — leader first'. In man : : b
iy e ; ‘ cases, chief executives who publicl
accepl responsibility for corporate failings can begin to reverse the I‘J':rel‘alt of their mmpau}r; I.!l}tntiuns}.
but not always. If the leader is held at lzast partly responsible for the fall from grace, it can be almost
impossible to convince critics that a new direction can be charted with that same pmoi at the helm.

This is the dilemma facing the heads of the [PCC and CRU, Both have ir organisations’
problems, not least for the way in which they have dealt with :ﬁticgfﬂa:jl}lgmﬁd hf;:embt:er: mbjectt;duu:’ |

public calls for their removal. Yet both organisationg oy . ) :
without a change of leadership. appear ta believe they can repair their reputations

(7] TEST 3. READING MODULE
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Reading module (1 hour)

| Youshould spend about 20 minutes on Questions 1-13, which are based on
=, Reading Passage 1 below,

Geoff Brash

Geoff Brash, who died in 2010, was a gregarious Australian businessman and philanthropist who

encouraged the young to reach their potential.

Born in Melbourne to Elsa and Alfred Brash, he was educated at Scolch College. His sister, Barbara,
became a renowned artist and printmaker. His father, Alfred, ran the Brash retail music business that had
been founded in 1862 by his grandfather, the German immigrant Marcus Brasch, specialising in pianos.

It carried the slogan ‘A home is not a home without 2 piano.’

In his young days, Brash enjoyed the good life, playing golf and sailing, and spending same months
travelling through Europe, having a leisurely holiday. He worked for a time at Myer department stores
before joining the family business in 1949, where he quickly began to put his stamp on things. In one of
his first management decisions, he diverged from his father’s sense of frugal aesthetics by re-carpeting

the old man’s office while he was away. A fter initially complaining of his extravagance, his father grew
to accept the change and gave his son increasing responsibility in the business.

After World War Tl (1939-1945), Brash’s had begun to focus un white goads, such as washing machines and
refrigerators, as the consumer boom took hold. However, while his father was content with the business he
bad built, the younger Hrash viewed expansion as vital, When Geoff Brash took overasmanagmng director in
1957, the company had two stores, but after floating iton the stockexchange the following year, heexpanded
rapidly and opened suburban stores, as well as buying into familiar music industry names such as Allans,
Palings and Suttons. Eventually, 170 stores traded across the continent under the Brash's banner

Geoff Brash learned from his father’s focus on customer service. Alfred Brash had also been a ploneer in
introducing a share scheme for his staff, and his son retained and expanded the plan following the float.

Geoff Brash was optimistic and outward laoking. As a result, he was a pioneer in both accessing and
selling new technology, and developing overseas relationships. He sourced and sold electric guitars,
organs, and a range of other modemn instruments, as well as state-of-the-art audio and video equipment
He developed a relationship with Taro Kakehashi, the founder of Japan’s Roland group, which led to =
joint venture that brought electronic musical devices 1o Australia.

In 1965, Brash and his wife attended 2 trade fair in Guangzhou, the first of its kind in China; they were
one of the first Western business people allowed into the country following Mao Zedong’s Cultural
Revolution. He returned there many times, helping advise the Chinese in establishing a high quality piano
factory in Beijing; he became the factory s agent in Australia Brash also took leading jazz musicians Don
Burrows and James Morrison to China, on a trip that reintroduced Jjazz to many Chinese musicians.
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